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INQUIRY: establishing purpose of the unit

Transfer goals

List here one to three big, overarching, long-term goals for this unit. Transfer goals are the major goals that ask students to “transfer”, or apply,
their knowledge, skills, and concepts at the end of the unit under new/different circumstances, and on their own without scaffolding from the
teacher.
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Essential understandings

List here the key content/skills/concepts that students will know/develop by the end of the unit.
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Missed concepts/misunderstandings

List here likely misunderstandings students may have during the unit with relation to skills, content and concepts.
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Inquiry questions

List here the understandings above written in question form, preferably as ones that inspire students to answer them. Feel free to create
additional questions that help inspire further inquiry in the unit but may not directly connect to an above essential understanding.
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ACTION: teaching and learning through inquiry

Essential understanding goals

Copy and paste the essential understanding goals from above “Inquiry”
section.

Assessment of essential
understanding goals

Write a 1:1 matching assessment for
all goals. Assessments should be
labelled formative (F) or summative

(S)-

Learning process

Check the boxes for any
pedagogical approaches
used during the unit. Aim
for a variety of approaches
to help facilitate learning.
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XlLecture
XlSocratic seminar

XISmall group/pair work
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XPowerpoint lecture/notes
XIndividual presentations
XIGroup presentations
OStudent lecture/leading
XInterdisciplinary learning
Details:

OOther/s:
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Resources
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Versailles Treaty: Graebner, N.& Bennett, E. (2014). The Versailles Treaty and its Legacy: The Failure of the Welsonian Vision.
Mandates in Pacific: Surhone, L., Tennoe, M. and Henssonow, S. (2011). South Pacific Mandate.

Disarmament: Gray, C. (2011). War, Peace and International Relations: An introduction to strategic history.

League of Nations: Kluyver, C. and League of Nations Covenant. (2009). Documents on the League of Nations. Walters, F. (1986). A History of the
League of Nations.

The Locarno Treaty: Johnson, G. (2004). Locarno Revisited: European Diplomacy 1920 — 1929 (Diplomats and Diplomacy).

Manchuria: Yamamuro, S., Joshua, F. and Shinichi, Y. (2006). Manchuria Under Japanese Dominion (Encounters with Asia).
German Rearmament: Whaley, B.& Maxim, L. (1984). Covert German Rearmament, 1919 — 1939: Deception and Misperception.

Abyssinia: Cohen, G., Flinn, A. and Hogsbjerq, C. (2007). The Abyssinia Crisis — Seventy Years on.

Japanese expansionism and US responses: Gordon, A. (2008). A Modern History of Japan: From Tokugawa Times to Present.

Chinese Civil War and Sino-Japanese War: Lynch, M. (2019). Access to History: Mao’s China 1936-97.

Outbreak of the Second World War: Taylor, A. J. P. (2024). THE WAR LORDS the leaders who changed the course of history (A.J.P. Taylor collection).
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Approaches to learning (ATL)

Check the boxes for any explicit approaches
to learning connections made during the unit.
For more information on ATL, please see the

quide.

Metacognition

Check the boxes for any metacognitive
approaches used that ask students to reflect
on unit content, their own skills, or unit
concepts. For more information on the IB’s
approach to metacognition, please see the

quide.

Differentiation:

For more information on the IB’s approach to
differentiation, please see the guide.

X Thinking

XSocial
XICommunication
XISelf-management
XResearch

Details:
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X Reflection on content
XReflection on skills

XIReflection on concepts

Details:
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XIAffirm identity—build self-esteem
XValue prior knowledge
OScaffold learning

OExtend learning

Details:
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Language and learning

Check the boxes for any explicit language and
learning connections made during the unit.
For more information on the IB’s approach to
language and learning, please see the guide.

TOK connections

Check the boxes for any explicit TOK
connections made during the unit.

CAS connections

Check the boxes for any explicit CAS
connections. If you check any of the boxes,
provide a brief note in the “details” section
explaining how students engaged in CAS for
this unit.

XActivating background knowledge
OScaffolding for new learning
XlAcquisition of new learning through practice

XIDemonstrating proficiency

Details:
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XPersonal and shared knowledge
XWays of knowing
XlAreas of knowledge

OThe knowledge framework

Details:
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OCreativity
XActivity

XService

Details:
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REFLECTION: Considering the planning, process and impact of the inquiry

What worked well

What didn’t work well

Notes/changes/suggestions:
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Transfer goals

List the transfer goals from the beginning of this unit planner.
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Transfer reflection

How successful were the students in achieving the transfer goals by the end of the unit?
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Teacher(s)

Subject group and
course

Group 3 History

Course | Prescribed Subject 3: The move to global war.
part and
topic

SL or HL/Year 1 or 2

SL Year 1

Dates

Unit description and texts

DP assessment(s) for unit

Students will examine the background of World War Il, focusing first
on Japanese expansion and then on German and Italian attempts to
undermine the international peace settlement. This unit will place
particular emphasis on preparation for the Paper 1 examination and
the Internal Assessment (lA).

3. Practice for the Year 2 Paper 1 examination.

Quizzes at the end of each subsection, where students will analyze
sources and explain their findings.

4. Preparation for the Internal Assessment (IA).

Students will practice analyzing the values and limitations of primary and
secondary sources for historians studying the topics in this unit. These

exercises are useful not only for Paper 1 preparation but also for Section A

of the IA.
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INQUIRY: establishing purpose of the unit

Transfer goals

List here one to three big, overarching, long-term goals for this unit. Transfer goals are the major goals that ask students to “transfer”, or apply,
their knowledge, skills, and concepts at the end of the unit under new/different circumstances, and on their own without scaffolding from the
teacher.

IB Assessment Objective 1: Knowledge and Understanding
a) Demonstrate an understanding of historical concepts and contexts.
b) Demonstrate an understanding of historical sources (Internal Assessment and Paper 1).

IB Assessment Objective 3: Synthesis and Evaluation
a) Evaluate sources as historical evidence, recognizing their values and limitations (Internal Assessment and Paper 1).
b) Synthesize information from a range of relevant sources (Internal Assessment and Paper 1).

Essential understandings

List here the key content/skills/concepts that students will know/develop by the end of the unit.

Students will know the following content:

General Background

- Understand the agreements made at the Paris Peace Conference (1918) and predict which provisions might lead to future conflicts.
- Explore the attempts made to prevent another war and analyze why these attempts failed.
- Examine the economic and social changes brought about by the Great Depression.

Case Study 1: Japanese Expansion in East Asia (1931-1941)

- Analyze how Japanese politics and foreign policy shifted from the “Taisho democracy” of the Taisho period to the militarism of the early
Showa period.

14
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Examine events and international responses, comparing how contemporary countries differed at the time and how historians’
interpretations vary.

Case Study 2: German and Italian Expansion (1933-1940)

Explore the reasons why ltaly and Germany sought to overturn international agreements established after the Treaty of Versailles.

Assess the values and limitations of historical sources for the study of events and responses.

Students will develop the following skills:

Gather and organize historical evidence.

Evaluate the reliability and usefulness of historical evidence.

Recognize and understand historical processes and their relationship to human experience, activity, and motivation.
Organize and express historical ideas and information effectively.

Students will grasp the following concepts:

Change: Challenge orthodox theories and assumptions about the people and events said to have led to World War I1.
Causation: Explain, using evidence and interpretations, which causes contributed to World War Il and which did not.
Significance: Assess the main evidence leading to World War I, distinguishing between key events and those of lesser importance.

Missed concepts/misunderstandings

List here likely misunderstandings students may have during the unit with relation to skills, content and concepts.

Content-based misconceptions

Students assume that every cause of World War Il originated with the Great Depression of 1929; as a result, they overlook most
peace-making efforts before 1929.

Students believe that Japan, Germany, and Italy bore all responsibility for World War Il; therefore, they ignore the deeper historical
background behind the rise of Japanese militarism, Nazi Germany, and Fascist Italy.

Students construct historical interpretations from only one perspective, neglecting the variety of different viewpoints on historical events.

Skills-based challenges

DP unit planner 3
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- Students may miss multiple opportunities to practice gathering and evaluating historical evidence within the same topic, limiting their
development of these skills.

- Students may miss multiple opportunities to express their synthesis or opinions within the same topic, reducing their chances to strengthen
these skills.

Concept-based misconceptions

- Students believe that only one or a very small number of causes explain a historical event.
- Students view historical contexts in subjective terms of “right” and “wrong.”
- Students believe there is a single “official” narrative of the past that is superior to other interpretations.

Inquiry questions

List here the understandings above written in question form, preferably as ones that inspire students to answer them. Feel free to create
additional questions that help inspire further inquiry in the unit but may not directly connect to an above essential understanding.

Content-based:

- What were the main problems of the Versailles Treaty?

- Why did peace-making efforts after World War | ultimately fail?

- What were the key economic and social impacts of the Great Depression?

- What were the main background factors behind Japan’s invasion of Manchuria?

- Who was the most responsible of Japanese expansionism?

- What were the defining features of Fascism and Nazism?

- How could the United Kingdom and France have responded differently at the Munich Conference?
- How could the United States have responded differently at the US-Japan negotiation in 19417

Skills-based:

- What arguments can | construct by using this source?

- To what extent do | agree with the interpretation of the historian?

- What relevant own knowledge can | incorporate to develop and support my response to the question?
- Does my response fully address the demands of the question?

16
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Concept-based:

- To what extent was the Japanese invasion of Manchuria in 1931 a significant blow to the collective security of the League of Nations?
- To what extent did the rise of the Nazi Party in Germany in 1933 alter international relations in Europe?
- Discuss the view that the Great Depression was the most important factor leading to the outbreak of the Second World War.
- Evaluate the effectiveness of international responses to Japanese, German, and Italian aggression.

ACTION: teaching and learning through inquiry

Essential understanding goals

Copy and paste the essential understanding goals from above “Inquiry”
section.

Assessment of essential
understanding goals

Write a 1:1 matching assessment for
all goals. Assessments should be
labelled formative (F) or summative

(S).

Learning process

Check the boxes for any
pedagogical approaches
used during the unit. Aim
for a variety of approaches
to help facilitate learning.

Students will know the following content:

General background

- Students will understand the agreements made at the Paris Peace
Conference in 1919 and predict which types of agreements might lead to
future conflicts.

- Students will investigate the attempts made to prevent another war and
analyze the reasons for their failure.

- Students will examine the economic and social changes brought about
by the Great Depression.

Case Study 1: Japanese expansion in East Asia (1931 — 1941)

- By studying the causes of expansion, students will be able to explain how
Japanese politics and foreign policy shifted from the “Taisho democracy”
of the Taisho period to the militarism of the early Showa period.

Content-based:

General background
1. Role play “Versailles Treaty” (F)

2. Group discussion “Why did the
attempts of peace-making fail?” (F)

3. Individual presentation “What kind of
economic and social impacts did the
Great Depression bring about?” (F)

Case Study 1: Japanese expansion
in East Asia (1931 — 1941)

XLecture

XSocratic seminar
XISmall group/pair work
XIPowerpoint lecture/notes
XIndividual presentations
XGroup presentations
(OStudent lecture/leading
XlInterdisciplinary learning

Details:

DP unit planner 3
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- By studying events and international responses, students will be able to
compare how different countries acted at the time and analyze how
interpretations by contemporary historians differ.

Case Study 2: German and Italian expansion (1933 — 1940)

- By studying the causes of expansion, students will be able to explain why
Italy and Germany sought to undermine international agreements
established after the Versailles Treaty.

- By studying events and responses, students will be able to assess the
limitations of historical sources.

Students will develop the following skills:

- Students will be able to gather and organize historical evidence.

- Students will be able to evaluate the reliability and usefulness of
historical evidence.

- Students will be able to identify and explain historical processes and
their relationship to human experience, activity, and motivation.

- Students will be able to structure and communicate historical ideas
and information effectively

Students will grasp the following concepts:

Change: Students will challenge orthodox theories and assumptions about
the people and events said to have led to the Second World War.

Causation: Students will explain, using historical evidence and
interpretations, which factors contributed to the outbreak of the Second
World War and which did not.

Significance: Students will assess the main evidence related to the outbreak
of the Second World War, distinguishing between key events and those of
lesser importance

4. Written assignment “What was the
main background of the Japanese
invasion of Manchuria?” (F)

5. Role play “The conference of the
League of Nations about the Lytton
report” (F)

Case Study 2: German and Italian
expansion (1933 — 1940)

6. Written assignment “What were
Fascism and Nazism?” (F)

7. Role play “The Munich Conference”
(F)

Skills-based:

8. Role play (F), IA practice (S)

9. Group Discussion (F), Paper 1
practice (S)

10. Individual presentation (F), 1A
practice (S)

11. Written assignment (F), IA practice
(S)

Concept-based:

12. Simulation (F), presentation (F),
discussion (F), IA practice (S)

OOther/s:

DP unit planner 3
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13. Simulation (F), discussion (F),
written assignment (F), A practice
(S)

14. Role play (F), written assignment
(F), paper 1 practice (S), IA practice
(S)

Resources

Resources using ICT (available in the classroom and students’ home)

- Students are encouraged to access online archives in order to consult primary sources for this unit.

(e.g.) Primary sources for studying British responses to German remilitarization of Rhineland (UK National Archive)
https://www.nationalarchives.gov.uk/education/resources/german-occupation/

- Students are encouraged to access online videos to view contemporary news related to this unit.

(e.g.) Neville Chamberlain’s speech after Munich Agreement in 1938.

https://www.youtube.com/watch?v=_aGppFLNaio

Excerpts from books (available at school library, online resources subscribed by the school, and students’ home)
Versailles Treaty: Graebner, N.& Bennett, E. (2014). The Versailles Treaty and its Legacy: The Failure of the Welsonian Vision.
Mandates in Pacific: Surhone, L., Tennoe, M. and Henssonow, S. (2011). South Pacific Mandate.

Disarmament: Gray, C. (2011). War, Peace and International Relations: An introduction to strategic history.

League of Nations: Kluyver, C. and League of Nations Covenant. (2009). Documents on the League of Nations. Walters, F. (1986). A History of the

League of Nations.

The Locarno Treaty: Johnson, G. (2004). Locarno Revisited: European Diplomacy 1920 — 1929 (Diplomats and Diplomacy).
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Manchuria: Yamamuro, S., Joshua, F. and Shinichi, Y. (2006). Manchuria Under Japanese Dominion (Encounters with Asia).

German Rearmament: Whaley, B.& Maxim, L. (1984). Covert German Rearmament, 1919 — 1939: Deception and Misperception.

Abyssinia: Cohen, G., Flinn, A. and Hogsbjerq, C. (2007). The Abyssinia Crisis — Seventy Years on.

Japanese expansionism and US responses: Gordon, A. (2008). A Modern History of Japan: From Tokugawa Times to Present.
Chinese Civil War and Sino-Japanese War: Lynch, M. (2019). Access to History: Mao’s China 1936-97.
Outbreak of the Second World War: Taylor, A. J. P. (2024). THE WAR LORDS the leaders who changed the course of history (A.J.P. Taylor collection).

Approaches to learning (ATL)

Check the boxes for any explicit approaches
to learning connections made during the unit.
For more information on ATL, please see the

quide.

Metacognition

Check the boxes for any metacognitive
approaches used that ask students to reflect
on unit content, their own skills, or unit
concepts. For more information on the IB’s
approach to metacognition, please see the

quide.

Differentiation:

For more information on the IB’s approach to
differentiation, please see the guide.

X Thinking

XSocial
XICommunication
XISelf-management
XResearch

Details:

In the topic The Move to Global War, students
will participate in at least three role-play

XReflection on content
XReflection on skills
XIReflection on concepts
Details:

In the topic The Move to Global War,
students’ learning will overlap across the
concepts of change, causation, and
significance as they examine the aggressive
policies of Japan, Germany, and Italy.

XIAffirm identity—build self-esteem
XlValue prior knowledge

OScaffold learning

COExtend learning

Details:

The topic The Move to Global War is
especially controversial in Japan, as the
legacy of this period remains significant in the
Asia—Pacific region. In the classroom,
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activities (the Treaty of Versailles, the League
of Nations, and the Munich Conference).

Before the role-play: Students will research
each country’s national interests, thereby
developing self-management and research
skills.

During the role-play: Students will negotiate
with one another to identify the obstacles to
agreement and consider possible
compromises, thereby practicing social and
communication skills.

After the role-play: Students will reflect on
the outcomes, developing their thinking
skills as they progress from remembering
factual knowledge (“what happened”) to
creating new interpretations (“what countries
could have done”).

Throughout this unit, students will engage in
repeated reflection on their knowledge,
skills, and conceptual understanding.

For example, in reflecting on content
knowledge, students will participate in
role-play activities focused on the Versailles
Treaty (before 1929), the League of Nations
(Japanese case), and the Munich Conference
(Germany-ltaly case). After these activities,
students will reflect on the similarities and
differences among these cases, deepening
their understanding of historical processes
and perspectives.

multinational students from countries such as
Japan, China, the United States, Russia, and
Korea will discuss the topic and reflect on the
prior knowledge they have acquired in their
own national contexts.

Through this process, students will
acknowledge their differences, recognize their
shared identity as global citizens, and
consider how they can contribute to creating a
more peaceful world.

Language and learning

Check the boxes for any explicit language and
learning connections made during the unit.
For more information on the IB’s approach to
language and learning, please see the guide.

TOK connections

Check the boxes for any explicit TOK
connections made during the unit.

CAS connections

Check the boxes for any explicit CAS
connections. If you check any of the boxes,
provide a brief note in the “details” section
explaining how students engaged in CAS for
this unit.
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XActivating background knowledge
OScaffolding for new learning

XAcquisition of new learning through practice
XDemonstrating proficiency

Details:

Language Policy Connection

Students will be encouraged to research the
topic using non-English sources to activate
their background knowledge and to recognize
differences between languages. This practice
supports the school’s language policy by
valuing linguistic diversity, encouraging the
use of students’ home and additional
languages, and fostering deeper engagement
with historical perspectives.

International-mindedness Connection

By analyzing propaganda materials and news
articles in German, Italian, Russian,
Japanese, and Chinese, students will be
exposed to multiple cultural and political
viewpoints. This not only highlights how
narratives differ across languages and
societies, but also helps students appreciate
the complexity of global historical issues.
Through this process, students will reflect on
diverse perspectives, strengthen their
intercultural understanding, and develop the
mindset of global citizens committed to a
more peaceful world.

XPersonal and shared knowledge
XWays of knowing

XAreas of knowledge

OThe knowledge framework
Details:

In this topic, students will explore how aspects
of the countries involved differed in earlier
eras and how contemporary historians’
interpretations vary. Since parts of this topic
are still discussed politically and emotionally
between Japan and its neighboring countries,
these activities will help students recognize
the limitations of historical sources
(evidence), examine the diversity of
interpretations (perspectives), and reflect on
how knowledge is shaped by context and
bias. In doing so, students will be encouraged
to think independently and make meaningful
connections with TOK by considering
questions such as:

e How reliable is historical evidence?
(Evidence)

e To what extent do cultural or political
perspectives influence interpretations
of history? (Perspectives)

e Can there ever be an objective
historical account? (Interpretation /
Bias)

OCreativity
XActivity
XlService
Details:

The legacies of this period remain deeply
embedded in Japan and its neighboring
countries. Through studying this topic,
students will reflect on the historical legacies
that continue to shape relations between
Japan and its neighbors, and consider what
the next generation can and should do to
foster greater reciprocity.

In DP Year 1, students will travel to Korea on
a school trip and have the opportunity to
interact with Korean high school students. In
this context, they will be encouraged to view
their participation as both activity and
service, exploring ways to contribute to
improved relations between Japan and Korea
and to promote the prospects of a more
peaceful future.
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What worked well

What didn’t work well

Notes/changes/suggestions:

Students have recognized that multiple
perspectives and interpretations can exist
regarding the historical events studied in this
topic.

Students have developed their skills in
analyzing the values and limitations of
historical sources relevant to the unit.

Students have deepened their conceptual
understanding by considering how a global
war can emerge.

Students were not always able to clearly
imagine the influence of political ideology on
historical events and activities.

Some students struggled to understand
different perspectives, as certain traditional
interpretations were strongly tied to their
national identities.

Some students overinterpreted the messages
conveyed in political cartoons and had
difficulty grasping the intended suggestions in
a straightforward way.

The history teacher should ensure that the
classroom atmosphere is a risk-free
environment where students feel comfortable
expressing their own opinions and identities.

The history teacher should provide more
scaffolding activities to support students when
analyzing cartoons, maps, and photographs.

Transfer goals

List the transfer goals from the beginning of this unit planner.

IB Assessment Objective 1: Knowledge and Understanding
a) Demonstrate an understanding of historical concepts and contexts.
b) Demonstrate an understanding of historical sources (Internal Assessment and Paper 1).

IB Assessment Objective 3: Synthesis and Evaluation
a) Evaluate sources as historical evidence, recognizing their values and limitations (Internal Assessment and Paper 1).

b) Synthesize information from a range of relevant sources (Internal Assessment and Paper 1).
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Transfer reflection

How successful were the students in achieving the transfer goals by the end of the unit?

- Students successfully demonstrated an understanding of historical concepts and contexts.

- Students generally demonstrated an understanding of historical sources; however, additional practice is needed in analyzing cartoons,
maps, and photographs.

- Students largely demonstrated the ability to evaluate the values and limitations of sources; however, further practice is required in analyzing
the purpose of sources.

- Students successfully synthesized information from a range of relevant sources; however, more practice is needed in managing time
effectively during examinations.
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